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Weston Favell CE Pupil Premium Strategy Statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Weston Favell CE Primary 

Number of pupils in school  420 

Proportion (%) of pupil premium eligible pupils 11% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2021/2022 to  

2024/2025 

Date this statement was published December 2021 

Date on which it will be reviewed July 2022 

Statement authorised by Headteacher Jill Ramshaw 

Pupil premium lead Marta Varilone 

Governor / Trustee lead Peter Halstead 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year 73,263 

Recovery premium funding allocation this academic year 5,655 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

 2,654 

Total budget for this academic year 81,572 

Living, Learning and Growing Together in God’s Love 
John 10:10 

Jesus said “I came to give life – life in all its fullness.” 

We are a school rooted in God and our community through our founders.  We continue 

their vision to welcome, nurture and enable all to flourish and develop as unique 

individuals who share their gifts with each other and the wider world. 
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If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 
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Part A: Pupil premium strategy plan 

Statement of intent 

High quality, inclusive teaching to create successful learners, provide pastoral 

support and equality of opportunity for pupils and families.  

Weston Favell strives to achieve excellence for all its children. We are a school where 

everyone is welcomed, efforts are valued, ambition is nurtured, expectations are high 

and where the potential of every child is realised. We are committed to providing the 

highest quality education for all children regardless of background or barrier to 

learning, in every aspect of school life. All children will be challenged to achieve the 

best possible outcomes and provided with opportunities to maximise their potential in 

all areas of the curriculum. Socioeconomic disadvantage does not equate to ‘low 

ability’, and there is no ceiling on learning. We believe success in learning and having 

high expectations is the best way to support disadvantaged pupils. The evidence base 

strongly suggests that the most effective way to improve outcomes for disadvantaged 

children is through excellent classroom teaching. We are committed to developing 

children as independent learners through developing life skills of resilience and 

perseverance. Strong relationships are valued in all aspects of school life. All children 

need opportunities to enrich their lives through experience and we endeavour to make 

sure that where children are unable to access these through home the opportunities 

are provided for them by school. Although financial support is provided for schools, 

specifically for children who qualify for Pupil Premium, educational outcomes for these 

children are best achieved through ensuring highly effective practice in classrooms 

throughout the school. In this way, all vulnerable children achieve the best possible 

outcomes according to their starting points. At Weston Favell Primary School, we 

understand we need to address the needs of all learners, including those that we may 

identify as vulnerable, but who do not receive the Pupil Premium funding. In summary 

our strategy is to provide high quality, inclusive teaching to create successful learners, 

pastoral support and equality of opportunity for pupils and families. 

Inclusive high-quality teaching is at the heart of our approach, with a focus on areas in 

which disadvantaged pupils require the most support. This is proven to have the 

greatest impact on closing the disadvantage attainment gap and at the same time will 

benefit the non-disadvantaged pupils in our school. Implicit in the intended outcomes 

detailed below, is the intention that non-disadvantaged pupils’ attainment will be 

sustained and improved alongside progress for their disadvantaged peers. Providing 

staff with ongoing professional development to support teachers with the 

implementation of core teaching elements continues to be key to our strategy. 

(metacognition, self-regulated learning, language development and comprehension) 
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Our strategy is also integral to wider school plans for education recovery, notably in its 

targeted support through the National Tutoring Programme for pupils whose education 

has been worst affected, including non-disadvantaged pupils.     

Our approach is responsive to common challenges and individual needs, rooted in 

robust diagnostic assessment, not assumptions about the impact of disadvantage. The 

approaches we have adopted complement each other to help pupils excel. To ensure 

they are effective we: 

• ensure disadvantaged pupils are challenged in the work that they’re set 

• act early to intervene at the point need is identified 

• adopt a whole school approach in which all staff take responsibility for disadvan-

taged pupils’ outcomes and raise expectations of what they can achieve 

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Assessments, observations, and discussions with pupils indicate under-
developed oral language skills and vocabulary gaps among many disad-
vantaged pupils. These are evident from Reception through to KS2 and 
in general, are more prevalent among our disadvantaged pupils than 
their peers. Children with English as an additional language were im-
pacted by the period of remote learning.   

Our baseline assessments on entry to reception class demonstrate that 80% 
of our disadvantage pupils arrive below age-related expectations (with 40% of 
this group working well below) compared to 62% of others.  The gap has wid-
ened between 2019-2020 and 2020-2021 

2 Assessments, observations, and discussions with pupils suggest disad-
vantaged pupils generally have greater difficulties with phonics than 
their peers. This negatively impacts their development as readers.  

Internal and external assessments show some disadvantaged pupils attain 
less well in the Y1 phonics check, impacting on their development as readers. 

Assessments show that Y1 75% compared to 82%% of our disadvantaged pu-
pils achieve age-related expectations. 

https://educationendowmentfoundation.org.uk/education-evi-
dence/teaching-learning-toolkit/phonics 

3 Internal and external (where available) assessments indicate that maths 
attainment among disadvantaged pupils is below that of non-disadvan-
taged pupils.  

Data from July 2021 demonstrates that children in KS1 and UKS2 did 
less well than their non-disadvantaged peers in maths. 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
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4 Internal and external (where available) assessments indicate that writing 
attainment among disadvantaged pupils is below that of non-disadvan-
taged pupils.  

Data from July 2021 demonstrates that disadvantaged children across 
school, except for Year 4, did less well than their non-disadvantaged 
peers in writing. 

5 Internal and external (where available) assessments indicate that read-
ing attainment among disadvantaged pupils is below that of non-disad-
vantaged pupils. Stamina has been identified as a barrier to achieve-
ments. 

Data from July 2021 demonstrates that disadvantaged children in KS1 
and UKS2 did less well than their non-disadvantaged peers in reading. 

6 Our assessments including information provided by observations, dis-
cussions with pupils and families have identified social and emotional is-
sues for many pupils during school closure. These challenges particu-
larly affect disadvantaged pupils, including their attainment.  

53% of children in receipt of PP and vulnerable children are receiving 
additional support from our FSW’s and ELSA to enable them to access 
their learning. The ability to self-regulate and work with stamina has 
been impacted by the pandemic.  This includes our Higher Attaining chil-
dren. 

https://educationendowmentfoundation.org.uk/education-evi-
dence/teaching-learning-toolkit/social-and-emotional-learning 

7 Our assessments including information provided by observations, dis-
cussions with pupils and families have identified a lack of enrichment op-
portunities during school closure. As a result of these significantly re-
duced opportunities, pupil’s background knowledge acquisition of the 
disadvantaged children has impacted their attainment. 

These findings are supported by national studies. 

This has resulted in significant knowledge gaps leading to pupils making 
less progress than their non disadvantaged peers. 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Improved oral 
language skills and 

Assessments and observations indicate significantly im-
proved oral language among disadvantaged pupils. This is 
evident when triangulated with other sources of evidence, 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
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vocabulary among 
disadvantaged pupils.  

including engagement in lessons, book scrutiny and ongo-
ing formative assessment. 

NELI baseline and subsequent reassessment shows pro-
gress is being made by children whose language and lis-
tening skills are at below national expectations. 

https://educationendowmentfoundation.org.uk/projects-and-
evaluation/projects/voice-21 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/oral-language-interven-
tions 

 

Improved reading 
attainment among 
disadvantaged pupils.  

KS2 reading outcomes in 2024/25 show that 100% of 
disadvantaged pupils (not SEN) met the expected standard. 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/phonics 

 

Improved writing 
attainment for 
disadvantaged pupils at 
the end of KS2.  

KS2 writing outcomes in 2024/25 show that 100% of 
disadvantaged pupils (not SEN) met the expected 
standard. 

https://educationendowmentfoundation.org.uk/education-
evidence/guidance-reports/literacy-ks-1 

https://educationendowmentfoundation.org.uk/education-
evidence/guidance-reports/literacy-ks2 

 

Improved maths 
attainment for 
disadvantaged pupils at 
the end of KS2. 

KS2 maths outcomes in 2024/25 show that 100% of 
disadvantaged pupils (not SEN) met the expected 
standard. 

https://educationendowmentfoundation.org.uk/education-
evidence/guidance-reports/early-maths 

 

Improved combined 
outcomes for R/M/W 
for disadvantaged 
pupils at the end of 
KS2. 

Combined attainment in R/W/M in 2024/25 is at least 80% 
for disadvantaged pupils (not SEN).  

Improved levels of 
engagement in 
enrichment 
opportunities by 
disadvantaged pupils. 

All disadvantaged children are engaging with enrichment 
opportunities offered by school or external provision.  

Pupil voice, staff voice, parent voice demonstrates positive 
impact of enrichment activities on confidence, vocabulary, 
social interaction, confidence and aspiration. 

To achieve and sustain 
improved wellbeing for 
all pupils in our school, 

Sustained high levels of wellbeing from 2024/25 demon-
strated by: 

https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/voice-21
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/voice-21
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks-1
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks-1
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/early-maths
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/early-maths
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particularly our 
disadvantaged pupils. 

• qualitative data from student voice, student and parent 
surveys and teacher observations 

• a significant increase in participation in enrichment ac-
tivities, particularly among disadvantaged pupils     
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £46,664 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Purchase of standardised 
diagnostic assessments 
used to identify barriers in 
children’s learning. 
WELCOM / NELLIE 

Training for staff to ensure 
assessments are interpreted 
and administered correctly. 

Staff training on the use of 
EEF document on 
Diagnostic Assessment. 

Standardised tests can provide reliable 
insights into the specific strengths and 
weaknesses of each pupil to help 
ensure they receive the correct 
additional support through interventions 
or teacher instruction: 

Standardised tests | Assessing and 
Monitoring Pupil Progress | Education 
Endowment Foundation | EEF 

1, 2, 3, 4 

 

£475  

 

 

 

 

£8,004 

Embedding the Oracy strat-
egy across the school curric-
ulum. This will support pupils 
to articulate key ideas, con-
solidate understanding and 
extend vocabulary.  

Resources and training will 
be funded. 

Two members of staff will at-
tend Oracy training (Voice 
21) during the year 2021-22.  
These strategies will be im-
plemented throughout 
school and embedded by 
2024 

There is a strong evidence base that 
suggests oral language interventions, 
including dialogic activities such as 
high-quality classroom discussion, are 
inexpensive to implement with high im-
pacts on reading: 

Oral language interventions | Toolkit 
Strand | Education Endowment Foun-
dation | EEF 

1,5 

 

 

£2,500 

 

 

 

 

 

 

 

£12,000 

Refresher training in 
SoundsWrite to secure 
stronger teaching of phonics 
for all pupils. 

Phonics approaches have a strong evi-
dence base that indicates a positive im-
pact on the accuracy of word reading 
(though not necessarily comprehen-
sion), particularly for disadvantaged pu-
pils.  

2 

 

£990 

https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
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Phonics | Toolkit Strand | Education 
Endowment Foundation | EEF 

Refresher training of Herts 
for learning fluency strate-
gies and Switch On. 

Monitor implementation of 
whole class and small group 
intervention. 

Reading for Pleasure 

There is a strong evidence base that 
suggests high quality reading interven-
tions, including dialogic activities are in-
expensive to implement with high im-
pacts on reading: 

Find EEf reference to impact of reading 

Librarian to purchase range of books to 
stimulate children’s interest  

1,5 

 

 

 

£3,082 

 

£1,654 

Continuing to enrich our 
maths teaching in line with 
DfE and EEF guidance. 

We fund teacher release 
time to embed key elements 
of guidance in school and to 
access Maths Hub resources 
and CPD for the wider maths 
team supported by our 
maths specialist teacher. 

 

The DfE non-statutory guidance has 
been produced in conjunction with the 
National Centre for Excellence in the 
Teaching of Mathematics, drawing on 
evidence-based approaches:  

Maths_guidance_KS_1_and_2.pdf 
(publishing.service.gov.uk) 

The EEF guidance is based on a range 
of the best available evidence:  

Improving Mathematics in Key Stages 
2 and 3 

3 

 

£2,177 

 

 

 

£11,633 

 

Develop the provision of so-
cial and emotional learning. 
 
Role of ELSA is embedded in 
the provision of social and 
emotional learning.  
 
CPD for staff to ensure strat-
egies used by ELSA/Pastoral 
Team are transferred into 
classroom. 

There is extensive evidence 
associating childhood social and 
emotional skills with improved 
outcomes at school and in later life 
(e.g., improved academic performance, 
attitudes, behaviour and relationships 
with peers): 

EEF_Social_and_Emotional_Learning.
pdf(educationendowmentfoundation.or
g.uk) 

6 

 

 

 

£4,150 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £15,140 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Two staff trained in the  
Voice 21 Oracy strategy 
to improve listening, 
narrative and vocabulary 

Oral language interventions can have a 
positive impact on pupils’ language skills. 
Approaches that focus on speaking, 

1, 5 

 

 

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Maths/KS2_KS3_Maths_Guidance_2017.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Maths/KS2_KS3_Maths_Guidance_2017.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf


 

10 

skills for disadvantaged 
pupils who have low 
spoken language skills.  

All staff trained in the 
implementation of Oracy 
strategy. Regular staff 
meetings dedicated to 
sharing strategies to use 
across school. 

 

 

listening and a combination of the two 
show positive impacts on attainment: 

Oral language interventions | EEF 
(educationendowmentfoundation.org.uk) 

 

 

 

£4,000 

Additional phonics 
sessions targeted at 
disadvantaged pupils 
who require further 
phonics support.  

Staff receive refresher 
training to maintain high 
quality teaching of 
SoundsWrite  for all 
children. 

 

Purchase of additional 
phonics books. 

Phonics approaches have a strong 
evidence base indicating a positive impact 
on pupils, particularly from disadvantaged 
backgrounds. Targeted phonics 
interventions have been shown to be more 
effective when delivered as regular 
sessions over a period up to 12 weeks: 

Phonics | Toolkit Strand | Education 
Endowment Foundation | EEF 

All KS2 teachers to receive refresher 
training in Soundswrite to ensure high level 
teaching of phonics is implemented across 
school. 

2 

 

 

 

 

 

 

 

 

£1,000 

Reading – 

Switch-On Reading 
Intervention 

Herts for Learning 

 

** staff trained in Herts for Learning  

After accessing the Herts for learning 

Fluency Project pupils typically 

demonstrated the following changes in 

reading behaviour: 

-increased stamina – able to read more text 

for a longer period whilst retaining 

understanding 

-increased accuracy – children make less 

substitutions, omissions, mispronunciations, 

additions when reading a ‘cold’ text 

-increased enjoyment – pupils read more 

and are more willing to explore a wider 

range of literature 

-increased confidence – pupils tackle 

challenging texts with greater willingness 

1,2,5 

 

 

 

 

 

 

£1,500 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/


 

11 

and show improved tenacity in teasing out 

meaning 

-increased engagement – pupils offer more 

extended contributions in group discussions 

about challenging texts. 

https://educationendowmentfoundation.org.u

k/projects-and-evaluation/projects/switch-on-

reading 

 

Engaging with the 
National Tutoring Pro-
gramme in the form of, 
school-led tutoring for 
pupils whose education 
has been most impacted 
by the pandemic. A 
significant proportion of 
the pupils who receive 
tutoring will be 
disadvantaged, including 
those who are high 
attainers. 

Tuition targeted at specific needs and 
knowledge gaps can be an effective 
method to support low attaining pupils or 
those falling behind, both one-to-one: 

One to one tuition | EEF (educationendow-
mentfoundation.org.uk) 

And in small groups: 

Small group tuition | Toolkit Strand | Educa-
tion Endowment Foundation | EEF 

1,2,3,4,5 

 

 

 

 

£8,640 

   

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £ 19,768 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Social and emotional well-being 
interventions provided through:- 

- FSW  

- ELSA support/Nurture provision 

- External counselling for children 
and families. 

- Notivate – supporting well being 

- Silhouette – performing arts to 
develop confidence and 
resilience. 

Both targeted interventions and 
universal approaches can have 
positive overall effects: 

Behaviour interventions | EEF 
(educationendowmentfoundatio
n.org.uk) 

6,7 

 

£4,528 

 

 

£500 

 

£2,500 

 

£2,500 

 

https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/switch-on-reading
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/switch-on-reading
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/switch-on-reading
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
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- Change for Life 

- Parenting workshops responding 
to needs 

 

£840 

£4,100 

Equality of access to enrichment 
opportunities for all children with a 
priority for disadvantaged children. 

- School trips 

- Music lessons 

- Community clubs – brownies, 
cubs, gymnastics, Trilogy 
membership (offers wide range of 
sporting lessons and facilities 
including the cinema) 

EEF toolkit 
https://educationendowmentfou
ndation.org.uk/guidance-for-
teachers/life-skills-enrichment 

 

6,7 

 

 

 

 

 

£6,800 

 

 

Total budgeted cost: £81,572 

https://educationendowmentfoundation.org.uk/guidance-for-teachers/life-skills-enrichment
https://educationendowmentfoundation.org.uk/guidance-for-teachers/life-skills-enrichment
https://educationendowmentfoundation.org.uk/guidance-for-teachers/life-skills-enrichment
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

Our internal assessments during 2020/21 suggested that the performance of disadvan-

taged pupils was lower than in previous years in key areas of the curriculum. The out-

comes we aimed to achieve in our previous strategy by the end of 2020/21 were not re-

alised due to the impact of Covid 19 and the interrupted learning in a number of subject 

areas.   

Our assessment of the reasons for these outcomes points primarily to Covid-19 impact, 

which disrupted some our subject areas to varying degrees. As evidenced in schools 

across the country, school closure was most detrimental to our disadvantaged pupils, 

and they were not able to benefit from the targeted interventions which had been identi-

fied to close the gap in the outcomes for our disadvantaged children.  During the period 

of remote learning a high-quality sequential curriculum was delivered through live les-

sons and online activities. Identified children benefited from small group work from staff 

as well as some walk and talk sessions to support their emotional well-being. Disad-

vantaged children were quickly identified and devices were provided to support the chil-

dren access remote learning.     

Our assessments and observations indicated that pupil behaviour, wellbeing and men-

tal health were impacted last year, primarily due to COVID-19-related issues. Support-

ing the emotional well-being of our children and families continues to be a focus of our 

Pupil Premium Strategy as positive relationships with pupils and their families is core to 

enabling all our children to achieve well. We used pupil premium funding to provide 

wellbeing support for all pupils, and targeted interventions where required.  

 


